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The state of the question:
A North American perspective

*All data on ATS member schools from ATS database
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The ATS Community
Distribution of Schools and E
United States and Canade

Distribution of ATS Schools
by Country

Relative Head Counf Enrollment b
Country and Ecclesial Family, 2010
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Canada (HC = 5,466) U.S. (HC =70,432)

Evangelical Mainline ®Roman Catholic/Orthodox
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The ATS Community of Schools:
Most Recent Institutional Characteristics

Most Recent
Institutional Characteristics Total ATS

Number of schools 261

HC enrollment 75,898
HC enrollment 75,500

Total expenditures $1,720,000,000
Total expenditures $1,684,000,000

Total endowment $6,430,000,000

Total endowment $5,800,000,000




US Colleges and Universities

Type of Institution

Public 4-year institutions

Public 2-year institutions

Private 4-year nonprofit institutions
Private 4-year for-profit institutions
Private 2-year nonprofit institutions
Private 2-year for-profit institutions
Total

ATS member schools

Source: The Chronicle of Higher Education, August 27, 2010
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Adjusted expenditures for ed
support, and scholarship in US colleg
universities, Fiscal Year 2008

Source: Chronicle of Higher Education, August 27,2010
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Surplus/deficit in independent schools,
FY2001-FY2010 (adjusted revenues — expenses)
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2008 US Population Projection by Race
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Relative Racial/Ethnic
in ATS Schools, 1977-2010
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Enrollment by age ¢

40-49
=30-39 |

Median age during this period has been between 32-33 even as age categories shift.




Growth in Patterns of

Program Delivery by Ecclesial Family

Head Count Enroliment in Extension Centers

in which half or more of the credits required

for an ATS-approved degree may be earned, 1995-2010




Fall 2010 comple

Duration in years - MDiv &

Completions Duration Completion
ALl ATS 6629 79%
Evangelical 3185 4.4
2896 4.1

548 4.4

Mainline
RC/Orthodox

All ATS 2947
Evangelical 2240 3.7
293 3.6
414 3.8

Mainline
RC/0Orthodox




Full-time position expected a
MDiv students, GSQ

-\./**//.__‘

Male - Parish Ministry —#Male - Undecided
Female - Parish Ministry Female - Undecided




Level of satisfaction with progress in

related to future work, GSQ, MDiv stude
(-2 — Very dissatisfied / 2 — Very satisfied)

Ability to think theologically
Ability to use Scripture
Ability to relate social issues
Knowledge of own tradition
Ability to preach well

Ability to conduct worship
Ability to lead others
Knowledge of church doctrine
Ability to teach well
Knowledge of Christian ethics
Ability in pastoral counseling
Ability to give spiritual direction
Knowledge of church polity
Knowledge of other traditions
Ability to administer parish




®<$10,000 $10-20,000 = $20-30,000 $30-40,000 >%$40,000







Significance of fine
In decision to attend schoa

No Great Greatest
Significance Significance Significance

Did Not Apply

2004-05
2006-07
2008-09
2010-11
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The Changing Context

¢ “\\Ve take as our point of departure a bold and
unqualified assertion: American higher education
and the academic profession that serve it are on
the edge of an unprecedented restructuring that
Is changing the face—indeed, even the very
meaning—of higher education.”

Jack H. Schuster and Martin J. Finkelstein, The
American Faculty, 2000.




The Changing Context

e The coming change is unprecedented due to
two powerful conditions that reinforce each
other:

e The sheer number of institution-molding forces that are in
play, and

e The stunning rapidity with which these forces are reshaping
higher education.
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ATS Faculty
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3,566
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ALL FT Faculty -
Tenured

NEW FT Faculty -
Tenured




Growth in PT Faculty, 1993-2(




Part-time faculty as a pe
of all faculty in ATS schools, 19




Average Total Co
Administrators and Faculty
2000-2010




Comparison of P

and current work respo
(-2 - not at all effective or important / 2 - very effe

® |[mportance in Current Work Effectiveness of PhD Training




Changes in Faculty Work

e Assessment of Student Learning

e Educational Technology: Access vs.
Formation

e Changes in Faculty Culture

e Workload
e Questions about tenure
e Definition of “the faculty”

® The Church

e Definition and needs
¢ |s the work for the church valued by the school?
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Questions about quality

Is it “green,” (ecologically)
efficient, and sustainable?

Is it personally and
institutionally strategic?

Does it build appropriate,
innovative, and useful
competencies and skill
sets?

Does it build collegiality,
diversity, and
transformative leadership?

Does it build networks of
solidarity across the terrain
of global civil society?

Is it personally,
professionally and
institutionally, dialogical?

Is it missionally,
substantively, and
procedurally honorable?

Is it genuinely hospitable?




Questions about gt

Is it beautiful?
Is it truthful?

Does it create and nurture mindfulness and
receptiveness to self, other, and world?

Does it transform the world?
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